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S H O R T  S U M M A R Y

“Since wars begin in the minds of men and 
women it is in the minds of men and women 
that the defences of peace must be constructed”

1. Develop skills for all individuals
to learn, work and live;

2. Develop skills for inclusive and
sustainable economies and;

3. Develop skills for inclusive and
peaceful societies.

Unlocking the potential of youth and adults 

Technical and Vocational Education and Training (TVET) connects 
education and the world of work, unlocking the potential of young 
people and adults for a brighter future. Yet, it is estimated that 267 
million young people are not in employment, education or training.

This strategy presents UNESCO's vision to transform TVET for 
successful and just transition during the period 2022 to 2029, by 
promoting skills development for empowerment, productive 
employment and decent work, and facilitate the transition to more 
digital, green and inclusive economies and societies.

267
million young people 
are not in employment, 
education or training

UNESCO will support Member States to 
respond to current and future challenges 
in TVET, proposing three main priorities:

UNESCO will work alongside bilateral and 
multilateral partners, institutions, governments, 
the private sector, and educators from all over the 
world to put TVET at the top of the education 
agenda.
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Delivering quality primary school health and 
well-being
In a rapidly changing world, establishing strong foundations for children is vital 
for their well-being and resilience. Quality education is central to this endeavour 
and is the key to lifelong health and success. Recognizing that children thrive in 
the classroom when they are in good health, it is crucial to learn about health 
and well-being early on in primary schools. 

The Building strong foundations briefs, developed jointly by UNESCO and 
UNICEF, provide evidence-based guidance to support primary school-aged 
children to thrive through foundational education for health and well-being. 
Drawing from extensive research and consultations with 
leading experts from various fields and across the 
world, these briefs serve as a roadmap for education 
stakeholders to equip learners with the requisite 
knowledge and skills to navigate their current 
and future health and well-being needs.

The present document is the fourth of 
four briefs. This is an essential resource for 
educators seeking to deliver foundational 
education for health and well-being in primary 
schools. The document provides guidance on 
pedagogical approaches, teaching and learning 
materials, learner assessment and fostering 
inclusion and diversity within the classroom through 
case studies and good practice examples. This brief 
will inspire ideas to enhance the quality of foundational education for health 
and well-being in the classroom, and foster positive, supportive and inclusive 
learning experiences for all learners.

 

771 million 
children  

are in primary school 
around the world
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Foreword

Education has the power to transform the lives 
of children and young people. And it starts with 
healthy, happy and safe learners. 

With many more children now in primary school, learning 
about health and well-being at this level is an opportunity 
to advance our children’s education, health and futures – 
building strong foundations for healthier, safer and more 
informed transitions into adolescence and adulthood.  

Providing education on health, well-being and social 
relations in an age- and developmentally appropriate 
manner early on is crucial. It helps prevent violence and 
abuse, prepare children for the changes brought by 
puberty, foster gender equitable attitudes, improve social 
and emotional skills, and promote healthy relationships. 
The most effective way to improve health and enhance 
learning outcomes is to ensure close cooperation 
between schools, teachers, families and communities.

Curriculum-based learning on health and well-being in 
primary schools not only helps children acquire knowledge 
and skills on these topics, but also promotes safe and 
inclusive learning environments and fosters connections 
with out-of-school services and non-formal learning.  

Under the banner of Building strong foundations, UNESCO 
and UNICEF have co-published four technical briefs that 
provide evidence-based guidance to better conceptualize 
and prioritize education for health and well-being, 
supporting children in primary schools to thrive throughout 
their lives. The briefs describe what foundational education 
for health and well-being is, how to design content, how 
to involve the whole school and how to put this work into 
practice in the classroom. 

Building strong foundations demonstrates our unwavering 
commitment and support for the education and the health 
of children and young adolescents aged 5-12 through 
quality foundational education for health and well-being. 
Our hope is that these resources will be helpful for ongoing 
and collective efforts to achieve Sustainable Development 
Goals (SDGs) 3, 4 and 5 on health, quality education and 
gender equality.

UNESCO and UNICEF join efforts to signal the importance 
of helping every child build strong foundations early on, 
to understand their rights, learn better and lead healthy 
and thriving lives.

Robert Jenkins 
Global Director,  
Education and Adolescent 
Development
UNICEF

Stefania Giannini 
Assistant Director-General 
for Education 
UNESCO
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Acronyms

CAPS South Africa’s Curriculum Assessment and Policy Statement

CSE Comprehensive sexuality education

FEHW Foundational education for health and well-being

HIV Human immunodeficiency virus

PISA Programme for international student assessment

SGDs Sustainable Development Goals

STIs Sexually transmitted infections

UNESCO United Nations Educational, Scientific and Cultural Organization

UNFPA United Nations Population Fund

UNICEF United Nations Children’s Fund
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Background

Children and adolescents who receive a quality 
education are more likely to be healthy. Likewise, 
children and adolescents who are healthy are better 
able to learn. The most effective education for health 
and well-being starts early and builds progressively 
as learners mature. Primary school foundational 
education for health and well-being (FEHW) 
programmes, tailored to learners’ developmental 
stages and diverse needs, are critical to lay the 
groundwork for children and very young adolescents 
to experience healthy, fulfilling lives. 

UNESCO led a consultative process over two years, under 
the banner of Building strong foundations, to create 
guidance for strengthening FEHW in primary schools. 
The process began with a literature review, followed 
by regional online consultations with around 215 
stakeholders. Next, a global meeting was held, 
attended by 60 experts from diverse countries and sectors. 
The findings and recommendations of the Building 
strong foundations consultations are summarized in this 
set of four briefs, produced by UNESCO in partnership 
with UNICEF. The briefs offer guidance for ministries of 
education, curriculum developers, policy-makers, school 
management, educators and other stakeholders to plan, 
design and deliver quality FEHW in primary schools.

Building strong foundations briefs

Brief 1:
What is foundational education for health and 
well-being?

Brief 2:
What to teach in foundational education for health 
and well-being

Brief 3:
How to involve the whole school in foundational 
education for health and well-being

Brief 4:
How to put foundational education for health and 
well-being into practice

Introduction

Primary school education is paramount for children’s 
development and fulfilment. FEHW refers to the building 
blocks of knowledge, attitudes and skills that enable 
younger learners to navigate their current and future 
health and well-being needs. A clear, age-appropriate 
and competency-based curriculum is the backbone 
for FEHW. For quality learning, the curriculum must be 
delivered through relevant pedagogical approaches and 
appropriate teaching and learning materials, learner-
centred assessment methods and a commitment to 
inclusion and diversity. 

This brief explores how to deliver quality FEHW 
in primary school classrooms. First, it examines 
considerations for different models of integrating 
FEHW into curricula. Then, it examines pedagogical 
approaches, teaching and learning materials for FEHW, 
learner assessment and how to promote inclusion 
and diversity through classroom-based FEHW. 
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What are the different approaches for integrating

 foundational education for health and well-being

into primary school curricula? 

The way that education programmes that aim to improve 
the health and well-being of learners at primary school 
programmes are integrated into national curricula will 
vary. The main models for integrating FEHW programmes 
into primary school curricula include: 

• as a stand-alone subject

• integrated into carrier subjects and

• combining stand-alone and integrated approaches.

The decision of how to integrate FEHW into the curriculum 
is influenced by general education policies, the availability 
of resources – human, financial and technical, the vision 
and priorities of the school curriculum, timetabling issues 
and community support for FEHW (UNESCO et al., 2018). 

Each model has implications for delivering high quality 
classroom-based learning. For example, creating 
sequential and comprehensive lessons plans that 
progressively address health and well-being topics may 
be easier when FEHW is a stand-alone subject. On the 
other hand, when FEHW is integrated into carrier subjects, 
it may increase the opportunities for learners to engage 
with health and well-being content at different moments 
throughout their learning journey. An integrated 
approach can also encourage collaboration among 
diverse educators to deliver a holistic approach to health 
and well-being education.

Regardless of the model for curriculum integration, 
it is important for health and well-being to be considered 
a central priority for primary school curricula. If FEHW 
is mandatory and included in learner assessment, it can 
encourage teachers and learners to view the content as 
key to their teaching and learning experience (UNESCO, 
2019; UNESCO et al., 2021). In contrast, if FEHW is viewed 
as secondary to other core subjects, such as numeracy 
and literacy, teachers may skip over FEHW lessons 
or content. When confronted with time constraints, 
inadequate training, a lack of teaching materials, fear 
of negative reactions from parents, perceived clashes 
with cultural norms, personal discomfort or a lack 
of support from management, teachers may omit 
challenging or sensitive topics, despite their importance 
for ensuring learners’ health and well-being. 

Co-curricular learning, which refers to school-based 
activities that complement formal learning outlined in the 
curriculum, can support the delivery of FEHW. Examples 
include school clubs, peer education groups, sensitization 
campaigns and sports programmes. External experts and 
civil society organizations can help deliver co-curricular 
activities related to health and well-being, which expands 
the range of expertise that learners can access. Co-
curricular activities offer the possibility to go into greater 
depth on certain topics if there is inadequate space in the 
formal curriculum to do so. However, since co-curricular 
activities are optional and not standardized across the 
school system, they should not be viewed as a replacement 
for curriculum-based approaches to FEHW. 
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Which pedagogical approaches can be used to deliver

foundational education for health and well-being?

Pedagogy is the art and science of teaching. It 
encompasses the theory of how and why learning 
takes place, the practical application of teaching and 
how to deliver the curriculum to learners (UNESCO IBE, 
2013). Learning occurs best when it is active, engaging, 
meaningful, socially interactive, iterative, joyful and 
reflective of learners’ realities. This is achieved through 
active pedagogical approaches that involve learners 
in interactive and experiential learning. Active 
pedagogies encourage learners to participate, 
experiment, reflect, engage in dialogue, develop 
curiosity and creativity and learn through physical 
movement (Nesbitt et al., 2023). 

The most effective FEHW programmes are delivered 
through pedagogical approaches that address all three 
domains of learning – knowledge, skills and attitudes 
(UNESCO et al., 2018). Such approaches include a mix 
of individual and interactive group learning experiences 
that connect with learners’ personal experiences, 
interests and existing knowledge (see box below). They 
are gender-transformative and intentionally designed 
to challenge gender stereotypes. They also encourage 
positive, respectful and constructive social interactions 
among peers, teachers and other school staff.

Examples of participatory and
learner-centred methods for FEHW

• Group reflection activities

• Games

• Songs

• Role playing

• Artistic representations

• Collaborative learning in small peer groups

• Project-based learning

• Experiential learning (classroom-based, outdoors 
or off-site)

Play-based and learner-centred methods are particularly 
effective for primary level learning (Parker et al., 2022; 
Save the Children, 2022; UNESCO et al., 2018). Evidence 
from around the world has shown that learning through 
play and active pedagogies improve learning outcomes, 
while also encouraging holistic development for children 
(Taylor et al., 2019; Zosh et al., 2017). Play-based learning 
for FEHW offers children the opportunity to explore and 
practice basic skills for their health and well-being, while 
also contributing to positive cognitive, physical, social 
and emotional development (Nesbitt et al., 2023). 

Good quality FEHW uses pedagogical approaches that 
are appropriate for learner developmental levels, abilities, 
learning styles and contexts and that flexibly respond 
to all learners’ needs. This implies offering learning at 
a pace that meets learners’ developmental needs and 
developing individual learning plans or alternative 
learning options for children requiring additional 
support (Save the Children, 2022). 

Teacher training and support are critical for effective 
participatory, inclusive and gender-responsive pedagogical 
approaches. Teachers need to be equipped with the skills 
and tools to identify creative solutions for developing 
learner-centred lesson plans adapted to their context. 
This includes considerations for large class sizes, diverse 
learning styles, accessibility for learners with disabilities 
and limited resource settings, among other factors. 

In some settings, learners of mixed ages may be in the 
same class. This may result from delayed initial entry 
into the school system, periods of substantive absences 
(for example due to inability to pay school fees, illness, 
conflict, etc.) or repeating grades. ‘Over-age’ learners 
in primary school classes will have different health 
and well-being needs than their standard-age classmates. 
For example, older adolescents are more likely than their 
young classmates to have gone through puberty, 
be sexually active or experience child and early marriage. 
In such situations, pedagogical approaches that allow 
small group work by age may be necessary to ensure that 
‘over-age’ learners can access age – and developmentally 
– appropriate learning. 
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How this looks in practice

Play-based learning for primary school relationships, health and sexuality education in Greece

In Greece, skills-based health education is a compulsory component of the national primary school curriculum since 
2021. In 2016, a play-based relationships, health and sexuality education programme, named Play with Frixos, was 
developed for pre-school and early primary school-aged children (ages 5 to 8). The programme was designed in response 
to several reported cases of child sexual harassment and abuse, prompting widespread support for the education sector 
to adopt a robust, evidence-based approach to prevent such incidents in the future. It was piloted in schools in Crete until 
2018 and has since been rolled out more broadly. 

The programme comprises five modules covering personal, social and health-related issues. The first module focuses 
on the body, where children learn the correct names for body parts, including genitals, how to care for their bodies 
and personal hygiene, changes that occur as they grow up, and relevant social norms. The second module guides 
learners in understanding the difference between personal and public spaces, examining social codes of behaviour 
and communication in both online and offline spaces. The third module explores interpersonal relationships, 
with a specific focus on family relationships. The fourth module helps learners develop social and emotional skills. 
The fifth module helps students understand inappropriate behaviour related to their bodies and how to protect 
themselves from sexual harassment. 

The programme uses active and experiential pedagogies centred around a character named Frixos – a small, friendly 
hedgehog. Through interactive and creative exercises and games, learners establish a two-way relationship with Frixos, 
who serves as a friend and guide on health and relationships issues. The Play with Frixos manual provides guidance for 
educators on delivering various educational activities, including role-playing, letter writing, expressive arts, small group 
discussions, movement-based games, and poetry, among other methods. 

The programme’s implementation was assessed through focus groups with teachers, where educators noted that the 
programme enabled them to address previously overlooked sensitive issues. They found this type of teaching to be 
important, innovative, and challenging. After delivering the programme, teachers observed notable changes in learners’ 
knowledge and attitudes, specifically regarding body parts, self-awareness, self-esteem and trust building.

Teachers noted that the programme provided learners with tools for improved communication on relationships and 
sexuality topics both at home and in school. Additional insights from parents whose children participated in the 
programme indicated that the majority felt the cognitive goals were achieved. Parents considered the programme 
useful for themselves, not just their children. They emphasized the need for more systematic education on relationships 
and sexuality issues in primary school, particularly related to sexual abuse and harassment. Lastly, parents expressed 
confidence in the school to carry out this type of education. 

The Play with Frixos programme received the Award of excellence and innovation in sexuality education from the World 
Association of Sexual Health in 2019. 

Source: Based on Gerouki et al., 2019; Gerouki et al., 2020; Vitalaki et al., 2023.

For further information, see: https://www.axeptsafecarefreechildren.org/epsilonkappapialphaiotadeltaepsilonupsilontauiotaka
ppaomicron-upsilonlambdaiotakappaomicron---educational-materials.html.

https://www.axeptsafecarefreechildren.org/epsilonkappapialphaiotadeltaepsilonupsilontauiotakappaomicron-upsilonlambdaiotakappaomicron---educational-materials.html
https://www.axeptsafecarefreechildren.org/epsilonkappapialphaiotadeltaepsilonupsilontauiotakappaomicron-upsilonlambdaiotakappaomicron---educational-materials.html
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What type of teaching and learning materials can be used

for foundational education for health and well-being? 

Appropriate teaching and learning materials are 
important for quality learning. Primary school is often 
taught by generalist teachers, who are responsible 
for teaching a range of subjects. Many teachers may 
not have received training on health and well-being 
education. Teaching and learning materials, such as 
textbooks, audio-visual aids, games, illustrated cards, 
digital teaching tools and kinds of teaching aids, can 
support teachers to feel better equipped to deliver FEHW. 

In several studies, teachers identified the lack of teaching 
aids and materials as a common barrier to the delivery 
of FEHW programmes (UNESCO 2019; UNESCO and 
Guttmacher Institute, 2019). When standard teaching 
and learning materials are not available, teachers may 
opt to use materials sourced outside of the education 
system, including from the internet. This may lead to 
the use of materials that are not age-appropriate, up-to-
date or context-specific, or aligned with the curriculum 
(UNESCO 2019). 

High quality teaching and learning materials for FEHW 
support children’s engagement and active learning. 
They are age-, culturally- and developmentally-
appropriate. They are also available in a variety of formats 
for children with different needs and backgrounds. 
These materials contain simple, clear language, including 
instruction in the mother-tongue, when appropriate. 
Guidance on the correct and appropriate terms for 
body parts is especially important for FEHW. Teaching 
materials should be gender-transformative and should 
ensure that the images, language and messaging 
do not reinforce harmful gender norms. They should 
also promote inclusion and diversity and be free from 
stereotypes and prejudices (UNESCO IIEP, 2023). 

Given the important role that parents and caregivers 
play in the health and well-being of primary school-aged 
children, it can be helpful for teaching materials to include 
guidance for teachers on how to engage with parents and 
caregivers, and tools that foster positive child-caregiver 
communication about health and well-being issues. 
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How this looks in practice

Grow & Know puberty books

An example of useful teaching materials comes from the Columbia Mailman School of Public Health, in collaboration 
with Grow and Know. These partners created puberty books for learning in and out of the classroom that are contextualized 
for various country settings. These illustrated books are grounded in the social, cultural and economic context of the 
countries in which they are used, and they incorporate factual guidance alongside real-life stories of girls and boys captured 
through research. 

To develop new materials in each country, a five step systematic model is followed: 1) local stakeholders are engaged 
to obtain formal approvals; 2) a participatory research process is conducted with adolescents reflecting on their 
pubertal transition and with adults who interact in adolescents’ lives; 3); a draft of the book is shared with stakeholders 
for feedback and with a team of professionals to draft a translated and illustrated version; 4) field testing is conducted 
with stakeholders, including teachers, caregivers and the target age group; and lastly 5) the book is distributed and 
submitted for review and approval by the government. 

The target learners are aged 10 to 14, with an average literacy level for their grade level. The books are designed to be 
read on their own by young learners as a supplementary reader. An additional intent is to encourage reading and books 
as a source of knowledge.

Some of the books include two languages on each page, the local language and English. English alone is used when 
published in English-speaking countries. Oftentimes following initial publication, numerous local language editions 
are created, such as Ethiopia which currently has 10 language versions, each language paired with English on a page to 
enhance literacy. Locally designed illustrations complement the text to enhance readership.

In Sierra Leone, Grow and Know partnered with the non-governmental organization CODE and the Ministry of 
Education to develop teacher training guidance with lesson plans, to support a simplified model of delivering puberty 
education. Teachers welcomed the addition of these lesson plans, which integrated quiet reading of puberty books 
into the existing curriculum. They also valued short training sessions on puberty, which helped boost their confidence 
in teaching the subject.

Each book is approved by the national Ministry of Education and distributed through schools or through out-of-school 
youth programmes. Over two million copies have been distributed, with e-versions available in some locales.

Source: Based on Sommer and Schmitt, 2023. Available under CC BY 4.0

For further information, see: www.growandknow.org/our-model. 
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How this looks in practice

Scripted lesson plans for FEHW

Scripted lesson plans provide detailed guidance for teachers on what and how to teach specific classes. They are developed 
by educational authorities—at school, district or national level—and provide scripted language to guide the delivery of 
classroom lessons. When accompanied with teacher training, scripted lesson plans help teachers to teach with confidence 
and fidelity to the curriculum. These types of lesson plans can be particularly useful in settings where teachers have had 
inadequate teacher training on subjects that are considered complex or sensitive and/or on active pedagogical approaches. 

It is important that scripted lesson plans are designed and rolled out in such a way as to build on teachers’ expertise, foster 
their creativity and to support them to identify ways to ensure that the needs of learners, in all their diversity, are met. 

Examples of scripted lessons plans for FEHW include: 

• In South Africa, the Department of Basic Education developed scripted lesson plans to assist educators to teach 
classroom-based sexuality education within the Life Skills and Life Orientation curricula. The scripted lesson plans 
align with South Africa’s Curriculum Assessment and Policy Statement (CAPS) and draw from the United Nations 
International technical guidance on sexuality education (2018). The scripted lesson plans offer well-structured, clear 
and detailed guidance for classroom activities, including specific instructions on lesson timing, language usage, 
and terminology. They were designed to support teachers to effectively deliver lessons on topics that might 
otherwise be uncomfortable to teach, such as healthy relationships, sexuality and how to make choices that 
contribute to safe and healthy lives. Primary and secondary school teachers were trained on the use of the scripted 
plans and were provided with accompanying learning and teaching materials to facilitate classroom teaching. 

• UNESCO, UNFPA and Advocates for Youth worked together in Eastern and Southern Africa to develop a set of 14 
individual scripted lesson plans of 45 minutes each, to support school-based delivery of comprehensive sexuality 
education to learners aged 9 to 15. They cover topics such as anatomy and physiology, contraception, healthy 
relationships, increasing awareness of child marriage, managing peer pressure, pregnancy, puberty, STIs and HIV 

among others. 

Source: Based on Advocates for Youth, 2016; Couralet, 2022; Department of Basic Education of South Africa, 2019; UNESCO 
IIEP, 2022a.
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Digital tools for FEHW
While the digital divide persists across regions and 
within countries, access to technology and digital media 
is growing globally, and children are accessing the 
internet at increasingly younger ages (UNICEF, 2017a). 
In addition, an increasing number of schools are 
connected online, and teachers are seeking safe 
and effective digital learning tools.

Digital education tools refer to a range of information 
and communication technologies, such as interactive 
websites, mobile phone applications, virtual classroom 
platforms and social media platforms. Digital tools 
use a range of technologies and methods to reach 
and interact with learners, from simple animated videos 
to interactive quizzes or chatbots powered by artificial 
intelligence (UNESCO, 2020a).

In contexts with good access to connectivity and devices, 
digital education tools can offer several advantages for 
FEHW, including: anonymity and personalized responses; 
new forms of interactive learning; support for teachers 
to address sensitive issues; tailored education for specific 
groups of learners who may not be adequately served 
through class-room based learning (e.g. reaching learners 
with disabilities through accessible digital formats); 
and connecting teachers and learners with health and 
protection services (UNESCO, 2023b). Studies on the use 
of digital tools for certain types of FEHW have shown that 
they can have a positive effect on the development of 
relevant attitudes, skills and knowledge (UNESCO, 2020b). 
When choosing digital tools for classroom-based FEWH, 
it is important to ensure they are age-appropriate, contain 
evidence-based content and respond to specific learning 
objectives in the curriculum. 

While the use of digital tools offers important 
opportunities, it also creates risks for learners, including 
exposure to harmful content and online bullying, abuse 
and gender-based violence. FEHW programmes should 
include content about digital literacy and online safety 
and security to help younger learners engage with 
digital tools safely. Developing digital literacy and critical 
thinking skills in conjunction with promoting FEHW online 
tools is important to help learners discern reliable online 
resources from harmful ones. 

1      There is no clear consensus at a global level about the definition of excessive digital use. The threshold varies depending on a child’s age, individual 
characteristics, culture and life context. It is also influenced by the purpose for digital use and the type of content that is accessed. However, some 
studies have suggested that children’s digital use of some platforms beyond 5 to 7 hours per day can contribute to negative health and well-being 
outcome (UNICEF, 2017a). 

Excessive screen time1 can have negative consequences 
on children’s health and well-being, including impacts 
on brain development. Excessive screen time is also 
associated with social isolation, obesity and anxiety 
(UNICEF, 2017a). Furthermore, large-scale international 
assessment data, such as that provided by the 
Programme for International Student Assessment 
(PISA), suggest a negative link between excessive 
use of information and communication technology 
and academic performance (UNESCO, 2023b). FEHW 
programmes should encourage moderate use of digital 
technology to mitigate these health concerns. 

im
tm

ph
ot

o/
Sh

ut
te

rs
to

ck
.c

om
*



17

Brief 4

How this looks in practice

AMAZE: Age-appropriate digital tools for learning about bodies, health and development

AMAZE harnesses the power of digital media to provide children and young adolescents around the globe with accurate, 
age-appropriate, affirming, and honest education on puberty, health and development. Led by the non-governmental 
organization, Advocates for Youth, the AMAZE initiative has developed 1,100 short, animated videos and other digital 
resources available in 60 languages, in partnership with organizations around the world.

AMAZE videos aimed at 10 to 14 year olds, cover topics such as puberty, healthy relationships, safety (including 
consent, sexual assault and bullying), pregnancy and reproduction, and sexually transmitted infections, including HIV. 
Topics align with national and international curriculum standards, as well as inputs from experts and AMAZE youth 
ambassadors around the world. The videos can be used directly by adolescents and also as classroom teaching tools. 
Lesson plans and conversation starters for parents accompany some of the videos. An international content and strategy 
committee advises content and dissemination strategies, drawing from expertise in public health, education, adolescent 
development, and sexuality education.

In addition, a series of AMAZE jr. videos and resources exist for parents of young children ages 4 to 9. They help parents 
and caregivers teach their children about bodies, health and development, allowing them to choose age-appropriate 
content for their child’s growth and development. 

The original AMAZE videos were produced for adolescents in the United States and a strong global interest prompted 
adaptation of the resources for countries in Asia and the Pacific, Latin America and the Caribbean, the Middle East and 
North Africa, sub-Saharan Africa and Europe. The adaptation process varies, often involving aligning video content to 
the local context, including the national curriculum and existing programmes at the local, district or national levels. 
Consultations are also held with local educators, adolescents, health and education specialists and other stakeholders 
during the adaptation process.

AMAZE resources are used in a variety of ways across various contexts and at different levels of scale. Partnerships with 
governmental institutions, multi-lateral agencies, non-profit organizations, youth associations, and individuals are central 
to these efforts. For example, in South Africa, AMAZE videos are reaching thousands of adolescents through regular 
broadcasting on educational television by the Department of Basic Education. In rural Namibia, the Young Women’s 
Empowerment Network, led by young women living with and affected by HIV, use videos in local languages and sign 
language to deliver school-based educational sessions, including two schools for learners with disabilities. These sessions 
reached 2,240 adolescent girls over eight months in 2023. In Ecuador, videos have been adapted along with comic books 
developed with the Ministry of Education for use in schools. The resources are accessible for teachers at the national level 
through a digital platform. In China, AMAZE videos adapted with UNESCO have garnered millions of views through social 
media, while in Mongolia, the YAH VE platform for youth hosted by UNFPA has secured over 39,000 followers and social 
media efforts have resulted in over 1 million views in just two months in 2024.

Author: Nicole Cheetham, Director of International Youth Health and Rights Division, Advocates for Youth.

For further information, see: https://amaze.org/world-map/; https://amaze.org/africa/; https://amaze.org/es/. 

https://amaze.org/world-map/;
https://amaze.org/africa/
https://amaze.org/es/
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Which learner assessment approaches can be used

for foundational education for health and well-being?

Learner assessment allows teachers to understand the 
extent to which learners are achieving expected objectives 
and is critical to identify areas of improvement for teaching 
and learning. The questions included in assessments often 
end up directing what is taught in classrooms. Assessment 
choices can therefore be as important as curriculum and 
pedagogy. 

In many contexts, the culture of competitive, high-stakes 
exams is a cause of stress, anxiety, and sometimes distress 
for primary school learners. The pressure of meeting 
expectations of academic excellence and the fear of 
failure can be detrimental for children’s well-being and 
hinder learning. Applying a holistic and flexible approach 
to learner assessment can help to foster more positive 
learning experiences, while promoting improved mental 
health and psychosocial well-being (UNESCO, 2024a).

Key characteristics for learner assessment of FEHW 
programmes are described below.

• Three main domains of learning (knowledge, 
attitudes, skills): Since FEHW has a strong focus on 
affective and skills-based learning, learner assessment 
should extend beyond traditional evaluative 
knowledge-based assessment (see box on the right). 
This includes developing skills-based, competency-
based and non-academic assessment frameworks. 

• Child-friendly and adolescent-friendly: Age- and 
developmentally appropriate methods for primary 
school-aged children should be used to assess 
FEHW progress and outcomes. 

• Continuous and supportive: Learner assessment 
is not limited to summative exams. It is designed 
as a continuous and supportive process that helps 
learners to thrive. On-going formative assessment 
is particularly relevant for FEHW. 

• Engage parents and caregivers: Since parents 
and caregivers play a central role in their children’s 
health and education, it is advantageous to involve 
them in learner assessment. This includes sharing 
their child’s progress and providing opportunities for 
parents to share feedback on what they observe at 
home in relation to the learning objective addressed 
in the classroom. Feedback from caregivers helps 
teachers to develop individual plans to address 
learners’ specific needs and to provide caregivers with 
recommendations on how to support the learning 
process of their children. 

Examples of learner assessment
approaches and tools

• Knowledge: Multiple-choice questions, self-
assessment, oral exams, written questions and answers, 
posters or other visual art representations, etc.

• Attitudes: Attitude measurement scales and tools, 
open-ended questions and closed questions, rating 
assessment, 360-degree feedback, etc.

• Skills: Observation-based rating scales or checklists, 
close-ended questions, role playing and simulations, 
case study analysis, checklists and observation, 
competency-based interviews, etc.

• Behavioural intent: Close-ended questions, case 
studies, simulations, checklists, etc. 

Source: Based on UNESCO, 2024a. Available under CC-BY-
SA 3.0 IGO; UNESCO IIEP, 2022b. Available under CC-BY-SA 
3.0 IGO.

For summative assessments of FEHW, it can be helpful 
to ensure that FEHW topics are included in standard 
exams – either as a stand-alone subject or through 
integrating FEHW content into examinable carrier 
subjects. Making FEHW examinable can ensure better 
coverage of the full range of content (UNESCO, 2019; 
UNESCO et al., 2021). However, in many contexts, 
standard summative exams focus primarily on evaluating 
knowledge. For a more robust assessment of FEHW, 
it is important to also include formative assessment 
approaches that focus on skills and attitudinal outcomes 
(UNESCO, 2019). Formative assessment practices can assist 
teachers and learners to work collaboratively to improve 
learning via practices of self-reflection, peer feedback 
and teacher feedback (UNESCO, 2024b). 

At the national level, education authorities should 
ensure that health and well-being outcomes are included 
in standard learner assessment frameworks, and that the 
proper tools for and approaches to learners’ assessments 
are systematically incorporated in schools. This needs 
to be accompanied by pre-service and in-service training 
and support for teachers and school inspectors.

https://creativecommons.org/licenses/by-sa/3.0/igo/
https://creativecommons.org/licenses/by-sa/3.0/igo/
https://creativecommons.org/licenses/by-sa/3.0/igo/
https://creativecommons.org/licenses/by-sa/3.0/igo/
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How does foundational education for health and well-being

promote inclusion and diversity? 

Inclusion and diversity are overarching principles for the 
delivery of FEHW. This is in line with the global commitment 
to leaving no one behind as a core principle of the 2030 
Agenda for Sustainable Development. The education sector 
has an important responsibility to ensure inclusive and 
equitable quality education. The curriculum should act 
as both a mirror and a window, enabling learners to see 
themselves reflected and also granting them insights into 
experiences beyond their own (UNESCO, 2023a). 

Inclusive education aims to gradually change the whole 
education system, so that every education setting and 
educator recognizes the value of diversity – including 
disability, gender, sexual orientation, ethnicity, linguistic 
background or socio-economic status, among others – 
and integrates that perspective across the full education 
system (UNESCO, 2021). Multiple and intersecting forms 
of discrimination can generate and reinforce inequalities 
and younger learners might face structural discrimination, 
depending on their context, based on their age and 
other elements mentioned above. Discrimination and 
exclusion are rooted in structural factors, often related to 
deeply held social and gender norms and beliefs. As such, 
transforming those factors takes time and sustained effort.

Ensuring that schools are fully inclusive requires actions 
on different fronts and of different levels of complexity, 
and therefore should be envisioned as a continuous 
process (UNESCO IIEP, 2021). This process involves 
a transformation of the school, not only in its physical 
environment but in all aspects of learning, such as 
curriculum, pedagogy, learning strategies, assessment and 
teacher training, among others. Children and adolescents’ 
chances to learn and thrive, in the context of a diverse 
society, are influenced by several factors, both personal 
or contextual, that need to be acknowledged and 
addressed to provide them with what they need 
to succeed.

Promoting diversity and inclusion at school provides school 
management and teachers with valuable information 
of learners’ needs and gives them an opportunity to bring 
adequate solutions, improve decision-making processes 
and allocate resources better (WHO and UNESCO, 2021). 
The Making every school a health-promoting school: 
Implementation guidance (WHO and UNESCO, 2021) 
highlights the importance of a culture of inclusion that 
fosters learners’ participation and empowers them.

Resources for diversity
and inclusion

• The Guide for ensuring inclusion and equity in 
education is a tool offering practical support 
to governments to assess how equity and inclusion 
can be incorporated into policies, analyse the actions 
needed to improve policies and monitor progress. 
This tool contains an assessment framework that 
evaluates four key dimensions: concepts; policy 
statements; structures; and systems and practices 
(UNESCO, 2020c).

• The Reaching out to all learners guide offers resources 
to review national policies, lead inclusive school 
development and develop inclusive classrooms 
(UNESCO IBE, 2016).

• Welcoming diversity in the learning environment: 
Teachers’ handbook for inclusive education developed 
by UNESCO Bangkok is a practical resource to 
help teachers and teacher educators to gain an 
understanding of the multiple issues of inclusion in 
their day-to-day work and to acquire competencies 
that facilitate inclusive pedagogy (UNESCO, 2021).

• Inclusive Education - Including children with disabilities 
in quality learning: what needs to be done? is a 
short document that provides guidance on what 
governments can do to create inclusive education 
systems (UNICEF, 2017b).

• On the road to inclusion highlights the key findings 
from a joint initiative by UNESCO International 
Institute for Educational Planning and UNICEF on 
disability-inclusive education (2018 – 2019). The 
report outlines a definition for inclusive education, 
presents a framework for disability-inclusive education, 
summaries key takeaways from a series of roundtables, 
shares challenges and opportunities and proposes a 
way forward (UNESCO IIEP and UNICEF, 2019). 
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Some strategies to ensure that diversity and inclusion 
are integrated when implementing FEHW are 
described below.

• Raise awareness and provide training. 
Encouraging teachers, learners, caregivers and the 
wider community to challenge their own values, 
attitudes, and understanding of diversity and inclusion 
is the first step to achieve a real transformation of 
schools (UNESCO, 2021). It is vital to help stakeholders 
internalize the concept that every child deserves 
to grow in environments that protect and promote 
their health, well-being and safety.

• Apply inclusion frameworks. Use tools to assess 
inclusivity in your school (see box on previous page) 
and gain an understanding of what the ideal inclusive 
school looks like. This can be helpful to set short, mid-
term and long-term goals (UNESCO, 2021).

• Assess curricula using an inclusion lens. 
The school curriculum, pedagogical methods 
and materials should be critically assessed using 
an inclusion lens (UNESCO, 2021). This will allow 
school managers and teachers to identify gaps and 
incorporate the health and well-being education 
needs of diverse learners across curricula, pedagogical 
methods and materials. Inclusion and diversity should 
be mainstreamed throughout the curriculum. 
For younger learners to respect and celebrate diversity, 
it is important to feature respect, love and care in the 
curriculum (UNESCO, 2023a).

• Create a school inclusion team. Such a team helps 
learners, teachers, caregivers and head teachers work 
together towards fostering diversity and inclusion 
in the school (UNESCO, 2021). These teams can be a way 
to better understand the health and well-being needs 
of children that are often not heard due to their gender, 
disability, economic background or other characteristics.

• Observe and listen to learners. Encourage educators 
and relevant school staff to observe the barriers and 
hazards that learners face daily. Incorporate these 
observations into plans for creating safe and inclusive 
learning environments.

• Involve additional support. Engage people in the 
community that can support the plans for making 
the school more inclusive. This includes linking the 
school to services in the community, ensuring experts 
are onboard or engaging volunteer assistant teachers, 
physical therapists, counsellors and other specialized 
support (UNESCO, 2021; S4YE, 2023).

• Focus on the system. This includes stressing the need 
for policies that foster inclusion, quality teacher training, 
adopting a whole-school approach and creating a safe 
space for learning.

• Adapt delivery formats to both in-school and out-
of-school settings. Children in vulnerable situations 
who cannot access schools should be able to benefit 
from education on health and well-being. The United 
Nations Guidance on Out-of-School Comprehensive 
Sexuality Education, for example, provides specific 
recommendations for delivering this topic to children 
with disabilities, indigenous children, children in 
humanitarian settings and children with diverse 
sexual orientations or gender identities, among 
others (UNFPA, 2020).

• Embrace diversity as a value and as an 
opportunity. Diversity enriches the learning 
experience of all children by bringing different 
perspectives, abilities and life experiences to the 
learning process. It helps all learners to develop 
acceptance and understanding of one another’s 
personalities, talents, strengths and differences 
through interactions. 

If all children grow up experiencing 
inclusion and diversity within their 
school, they are more likely to 
understand the importance of ending 
or preventing discrimination in their 
community and country.

– UNESCO, 2021
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How this looks in practice

Strengthening cross-sector coordination for disability-inclusive education in Ghana

In 2015, the Ministry of Education in Ghana introduced the Inclusive Education Policy with two broad goals: 1) enhance 
access and participation of children with disabilities at school; and 2) improve the well-being and learning outcomes for 
children with disabilities. With support from UNICEF, the Ministry of Education and the Ghana Education Service led the 
implementation of this policy, along with a broad range of state and non-state actors. These included the Ministry of Health, 
the National Council for Persons with Disability, the Ministry of Gender, Children and Social protection, and the Ghana 
Federation of Disability Organisations. 

Implementation of the policy entailed developing early-grade school-based health screening to identify learners’ 
health, nutrition and disability needs and provide appropriate services. It also includes capacity building for Ghana’s 
child protection system to address the needs of children with disabilities and their families. With cross-sector 
coordination as a central principle, other actions included improvements to the social welfare data management 
system, integration of data on children with disabilities for education planning, increased family and community 
engagement in children’s learning and social needs, especially for children with disabilities and social and behaviour 
change initiatives in favour of inclusive education.

One example of the policy’s positive results is in the rural Builsa North Municipal District of Ghana. School management 
committees, parent-teacher associations and municipal representatives were sensitized on the importance of cross-
sectoral services and school-based health screenings, including for children with disabilities. Non-governmental 
organizations, traditional and religious leaders, and government officers from multiple sectors, including agriculture, 
health, social welfare and law enforcement collaborated to develop a cross-sectoral plan for integrated service provision 
in the district. Overall, 30,068 children were reached with early health screenings for nutritional needs, oral health, 
hearing and vision, and cognitive and behavioural development. These assessments helped to detect various disabilities 
at an early stage and provide appropriate interventions, including assistive devices for children with disabilities. 

Key lessons learned from the implementation of the inclusive school policy include: 

• Develop advocacy campaigns jointly with social and behaviour change initiatives to increase knowledge and demand 
for community-based services. Organizations of persons with disabilities should be involved in such efforts 

• Establish platforms for cross-sector collaboration and invest in capacity building for cross-sectoral actions

• Disseminate information about government policies on inclusive education among educators and parents in 

dedicated spaces. 

Author: Education Section, Ghana Country Office, UNICEF.
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Conclusion

The key ingredient for effective delivery of FEHW is ensuring that school systems, teachers and communities 
are committed to the health and well-being of primary school-aged learners, keeping the needs, rights and 
developmental potential of learners at the centre. FEHW offers both young learners and the wider society a variety 
of benefits, which can only be achieved through ensuring quality delivery. Adopting tailored pedagogical approaches, 
employing appropriate tools and materials and regularly assessing learning are vital for quality implementation 
and continual improvement of FEHW programmes. Additionally, teachers must be adequately supported within inclusive 
school environments that are health promoting in general. Teachers need positive and supportive working conditions 
to be sure that they can make a profound difference in the lives of their learners.

Younger learners need and have the right to learn in stimulating and inclusive environments that prepare them for life. 
Using a diversity and inclusion lens is essential when implementing FEHW programmes as these programmes are a pillar 
that cover the health, well-being and education needs of learners in all their diversity, and they help ensure that no child 
is left behind. 

Every effort that goes into a greater understanding of how to better deliver foundational education for health 
and well-being programmes at primary schools, and to ensure this knowledge is meaningfully used, is well worth it.

Key messages from this brief

1. Quality education for health and well-being is delivered through active pedagogical approaches, 
along with appropriate teaching and learning materials, learner-centred assessment methods 
and a commitment to inclusion and diversity. 

2. Learning occurs best when it is engaging, meaningful, socially interactive, iterative and joyful. 
The most effective FEHW programmes are delivered through interactive, learner-centred and 
play-based methods. 

3. High quality teaching and learning materials for FEHW are age-, developmentally- and culturally-
appropriate; available in accessible formats for children with diverse needs and backgrounds; 
and contain simple, clear language, including instruction in the mother-tongue, where 
appropriate.

4. Learner assessment for FEHW should extend beyond traditional knowledge-based assessment 
and include child-friendly skills-based, competency-based and non-academic assessment 
frameworks. Assessments should be positioned within a broader system of continuous and 
personalised support for all learners. 

5. Inclusion and diversity are critical pillars of effective FEHW. Action should be taken to ensure that 
the curriculum, school environment, pedagogical approaches and teaching and learning 
materials are accessible for all learners and respect diversity. 
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The Building strong foundations briefs provide evidence-based guidance on foundational education for health 
and well-being in primary schools. They serve as a roadmap for education stakeholders to help children learn 
about health and well-being early on, equipping them with the knowledge and skills needed to navigate their 
evolving needs and building strong foundations for healthy and thriving lives.

The present document is the fourth of four briefs. It provides guidance on pedagogical approaches, teaching 
and learning materials, learner assessment and fostering inclusion and diversity within the classroom through 
case studies and good practice examples.

How to put foundational education
for health and well-being into practice
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